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Teaching Language through and in Support of Content 
 

Key Workshop Concepts:  
• All rich tasks have inherent language demands and language opportunities. It is 

crucial for teachers to analyze the tasks they are giving students to understand 
what those demands are. 

• Explicit teaching of academic language is not an add-on; it is an effective and 
necessary way to help students learn content.  

• Effectively designed oral activities provide a bridge from social and accessible 
language and content to academic language and literacy.  

 
 

DAY ONE AGENDA 
 
0:00 – 0:10   Introduction 
Introduction of the workshop, the workshop facilitator, the workshop driving question, and the 
day’s objectives. 
 
0:10 – 0:25  Warm-up: Quote Interpretation  
The aim of this activity is for participants to realize that they, as fluent/native English speakers, 
often fail to anticipate the language demands of the tasks they design for their students.  They 
analyze a quote related to often unseen language demands.  This quote analysis activity sets the 
stage for understanding the types of linguistic demands they unknowingly place on their 
students when designing and implementing classroom activities.  
 
0:25 – 2:00  Demonstration Lesson and Stations Activity  
The aim of this activity is to model both a motivating activity in which new language is attached 
to familiar concepts as well as a series of language development structures (presented in a 
stations format) that can be used to rehearse and reinforce new content knowledge and language.  
Participants experience these activities as if they were students and thus gain an understanding 
of how they work “from the inside”.  Participants share out their final language development 
activity station with the entire workshop group, noting how their activity could be differentiated 
up or down for students at varied proficiency levels.   
 
2:00 – 2:10  BREAK  
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2:10 – 2:20 Demonstration Lesson Debrief  
The facilitator leads a whole group debrief session on the entire experience of the demonstration 
less and language development station activities.  
 
2:20 – 2:45 Components of Language  
The aim of this section is to familiarize participants with the various components of language 
(e.g. phonology, morphology, semantics, etc.) in order to broaden and deepen their 
understanding of what language development encompasses.  After introducing them to the 
various components, including sample unit-specific examples, participants reflect on the extent 
to which they have addressed these components in their own classroom practice.   
 
2:45 – 3:10   Discourse Patterns 
The aim of this section is for participants to be able to assess the unique linguistic demands that a 
unit culminating (written) task places on students.  The facilitator first discusses discourse 
patterns, the unique ways in which language is organized in any written assignment.  
Participants analyze a partial sample of a unit culminating task in order to rehearse the 
assessment of a particular written genre.  They then create their own partial exemplar of the 
sample, discipline-specific culminating task they have been assigned.   
 
3:10 – 3:30 Language Functions  
This portion of the workshop familiarizes participants with language functions, the different 
purposes for which we communicate that have specific language structures and vocabulary used 
with them (e.g. cause-and-effect, persuasion, comparison and contrast).  Participants engage in 
an exercise in which they must identify the language function at the heart of various sample 
tasks.   
 
3:30 – 4:30   LUNCH 
 
4:30 – 5:00 Language Functions (continued)  
Participants explore and analyze an activity guide sample that explicitly teaches a language 
function while also reinforcing content.  They then reflect on their own practice by considering 
what language function would need to be taught for an upcoming assignment and how they 
would approach explicitly instructing students in its use.  They share out their ideas with a 
partner.   
 
5:00 – 5:55 Semantics (Vocabulary) 
The aim of this section of the workshop is to enhance participants’ understanding of the 
considerations that need to be made in the identification and teaching of new key vocabulary 
terms.  Participants will be introduced to and explore a few resources for doing so before being 
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asked to reflect on their own past practices in this area.  This portion of the workshop ends with 
an activity jigsaw in which participants learn additional structures for rehearsing new 
vocabulary, consider how they would be used in their own classrooms, and then share these out 
with content area peers.   
 
5:55 – 6:15 Sharing of Language Demands Assessments 
Each discipline group shares with the rest of the participants their assessment of the language 
demands inherent in their sample content area culminating task.  Participants listening to 
presentations take this information and use to complete the unfinished rows on their Linguistic 
Features of Common School-related Written/Oral Assignments resource.   
 
6:15 – 6:30  The Whip, Key Workshop Concepts, and Evaluations  
Participants engage in a conversational structure that allows them to reflect on what they have 
learned from the day’s session; the facilitator shares the day’s big takeaway ideas, and 
participants fill out evaluations.  
 
 

DAY TWO AGENDA 
 

Key Workshop Concepts:  
• Reducing the cognitive load so that students need only focus on one new concept 

at a time is one of the most effective forms of scaffolding.  
• Language objectives – developed as a result of a language demands assessment – 

provide direction and focus for both teachers and students.   
• Organizing your teaching according to the Framework for Teaching to the 

Demands makes the acquisition of new language, content, and skills accessible to 
all students.  

 
 
0:00 – 0:10   Introduction 
Introduction of the workshop, the workshop facilitator, the workshop driving question, and the 
day’s objectives. 
 
0:10 – 0:25  Warm-up: Give One, Get One  
Participants engage in a warm-up exercise where they reflect on the previous day’s learning and 
exchange ideas, questions, and challenges with colleagues in several brief one-on-one 
conversations.  
 
0:25 – 1:05  MACRO Objectives Criteria  
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The aim of this activity is for participants to understand the importance of language objectives - 
their function and characteristics – as well as to be able to develop them based on an 
understanding of a unit’s language demands.  Participants work with several sample language 
objectives, determining the extent to which they adhere to the MACRO Objectives criteria 
(Measurable, Accessible, Clearly Significant, and Results-Oriented) and then revising those that 
are not deemed strong.    
 
1:05 – 1:45  Developing Language Objectives 
Participants examine several sets of objectives (both content and language) for sample units in 
order to see how closely the content and language objectives are connected. Using sample frames 
for composing language objectives, participants engage in a group brainstorm to develop sample 
language objectives for the Casino Game Unit. They are then given the time to develop a set of 
language objectives for the sample discipline-specific culminating task they have been working 
on.  
 
1:45 – 1:55  BREAK 
 
1:55 – 2:15  Reducing the Cognitive Load 
The aim of this activity is for participants to be able to introduce new material (content, 
language, or skills) within the context of other material that is already familiar to them, thus 
ensuring that students are grappling with only one new variable at a time.  Participants achieve 
this aim by completing a collaborative exercise in which they figure out what familiar context to 
provide for the teaching of different kinds of new language, including language functions and 
discourse types.  This principle underlies all effective activity design, and will prepare 
participants for the work in upcoming sessions.    
 
2:15 – 3:00  Framework for Teaching to the Demands:  

Introduction, Card Sort and Activity Guide Analysis 
The aim of this set of activities is to familiarize participants with the Framework for Teaching to 
the Demands (FTD), a framework for organizing and sequencing explicit instruction of a 
language, content, or academic skills demand. Participants groups are assigned one of the four 
phases and must present the phase back to the entire workshop group, explaining what that phase 
entails and how it is made manifest in a sample activity guide that addresses the teaching of a 
language function (compare and contrast).  Participants then test their knowledge by engaging 
in a card sort where they must match a set of sample activities to their correct phase.   
 
3:00 – 3:30   Teaching Discourse 
The aim of this activity is to get participants thinking about how they will explicitly teach a 
particular form of discourse to students.  Groups brainstorm ideas for the kinds of discourse 
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models they would show students, the discourse parts that would require the most attention, and 
the kinds of language frames they would want students to use.   
 
3:30 – 4:30  LUNCH 
 
4:30 – 4:55   Generating Ideas for Teaching Language Functions 
In this activity, participants will apply their knowledge of the FTD in order to plan out a 
sequence of activities that would explicitly teach students the language function that lies at the 
heart of the sample discipline-specific culminating task they have been working on.  Disciplines 
split into pairs in order to generate more ideas.  After a 15-minute brainstorming period, 
discipline teams reassemble, share out ideas, and come to a consensus on the most successful 
ideas.  
 
4:55 – 5:15  Activity Guide Criteria 
Groups look through a few sample activity guides geared towards the teaching of a language 
function and identify the characteristics shared by all of them that make them accessible to EL 
students. Participants share out ideas in a whole group discussion and everyone collectively 
decides on several criteria.  
 
5:15 – 5:45  Developing Activity Guides 
Each discipline group works on developing a mock-up of an activity guide that would teach their 
identified language function, thus applying what they have learned about the effective criteria for 
activity guides.  They divide their group and work on different parts of the activity guide, 
recording ideas on chart paper.   
 
5:45 – 6:10   Activity Guide Mock-up Gallery Walk  
Participants travel around the room, examining and providing feedback on the mock-up activity 
guides that other groups have developed.  Participants have the chance to read and process the 
feedback provided by peers before engaging in a whole group debrief session on the process of 
developing activity guides.   
 
6:10 - 6:30 Evaluations, Reflecting on Learning and Key Workshop Concepts 
Participants fill out evaluation forms.  They select one of the sentences they created in the 
“additional questions” section of the evaluation to share with their peers, one which reflects their 
feelings and attitude toward their new learning from the day’s workshop sessions.  After 
participants share their thoughts, the facilitator reiterates the key workshop concepts.     

	


